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The Aims and Background to Generation 2020 
Generation 2020 is a long term project aimed at improving children’s access to services and 
developing ways for children to participate in Local Authority decision making. 
Swansea Local Authority currently consults with 11-25 year olds through the Youth Forum, but there is 
little work to date that has engaged children under the age of 11.

There are three phases to the Generation 2020 project:
Phase 1: Research Project

Undertake a research project to explore children’s access to services, their aspirations and 
priorities within their city and how they want to participate in decision making. 

Phase 2: Pilot Research Report
A report to contain research findings, a model for working with 6 - 11 year olds, recommendations 
regarding service development and recommendations for the development of children’s 
participation. 

Phase 3: The Longer Term Implementation of Generation 2020
Rollout of the research model and recommendations as detailed in the report of phase 2.

This report represents phase 2 of the Generation 2020 project and details the findings of research 
undertaken in phase one, including an outline of the model of working. The methods used in the 
project are being included in a participation training course that is being delivered through the 
Children’s Partnership. Appendix One details the children’s dissemination event that was held in City 
and County of Swansea council chambers. The research was undertaken as a partnership project 
between Barnardo’s Cymru policy and research staff and the Children’s Partnership of the City and 
County of Swansea.

Phase One of Generation 2020: The Research Project 
Aims 
The research project piloted methods of working with younger children with a view to these methods 
being used in other areas of the local authority. There were 4 main aims: 

1. Through undertaking research using creative methods, develop a model of research that can be 
used in schools in the Swansea area. This is detailed in the report and will be expanded upon 
within a training course.

Section 1:
The Generation 2020 Project
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2. To find out how children’s opinions can inform strategic planning within Swansea on an on-going 
basis and how children and young people can participate within the Children’s Partnership. This is 
detailed in Section 7, ‘Tackling Participation Poverty’. 

3. To find out what the priorities are for children living in Swansea in terms of service access and 
provision. This information is contained in sections 4, 5 and 6.

4. To work in partnership with the Children’s Partnership in the City and County of Swansea and build 
staff capacity in undertaking participatory work with children under 10. This has been an outcome of 
working with the 0 - 10’s Co-ordination Unit.

Research Questions
There were 3 research questions to be answered: 
1. What are children's priorities for service provision in the City and County of Swansea?
2. How do children want to be involved in the Children’s Partnership?
3. How can children's opinions inform planning and strategic developments within the City and County 

of Swansea’s local council on an on-going basis?

This report details findings that relate to these three questions. In exploring these questions with 
children under the age of 11 we found that their priority areas were their relations within their 
neighbourhood, home and family, play and leisure provision, and the physical environment. Children 
also spoke about what they understood about participation and offered suggestions for the way in 
which they could be listened to. Rather than detail specific recommendations this report details the 
children’s experiences and opinions and outlines where resources and further 
dialogue needs to occur. 
It is possible that professionals feel that they are already improving 
some of the issues that the children raise. If this is the case it 
should be considered that if children do not know about 
existing services then more or different information is 
needed regarding that service. If an initiative or service is 
being planned then more needs to be done regarding the 
participation of children because the children within this 
research study are unaware of some developments.
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Section 2:
Research Design, Methods and Methodology

Profile of Participants 
We worked in two schools in Swansea that were representative of ethnic diversity within the city and 
different facets of poverty. The catchment areas of the schools include sub division ward areas that are 
within the top 10 deprived areas of the Welsh Index of Multiple Deprivation 2005.
Both schools are in electoral wards that qualify for Communities First funding. The schools names have 
been anonymised. St. Catherine’s school is in a traditional housing estate. We worked with years two 
and three (6, 7 and 8 year olds), 26 pupils in total. All the children were white, the majority were Welsh. 
Given the children’s ages, some of the children found reading and writing difficult. 
Hill Park School is in the city centre supporting a diverse population in terms of minority ethnic groups 
and income differences. We worked with years 5 and 6 (9, 10 and 11 year olds), 34 pupils in total. 
This group included children from working traveller families and children living in temporary 
accommodation with their families. Some of the children found English hard because it was not their 
first language.
In total we worked with 60 children aged between 6 and 11. Both school groups included children with 
disabilities and special educational needs.

Research Design and Methods
Research format
To undertake this research we devised a model of working using ethical frameworks from qualitative 
research and participation work. Key elements of our model were:

Establishment of informed consent, confidentiality, child protection procedures and data protection. 
These issues were explained in more than just one session. An example consent form is in Appendix 2. 
Two introductory taster sessions of different methods to be used so children knew what they were 
consenting to be involved in.
A series of 6 sessions to enable flexibility. We had set research questions to answer, but also explored 
unanticipated issues that the children said were important.
Facilitating small group work. Adults within a school are often perceived to be teachers by children, 
which sometimes affects their confidence to give opinions and research activities with whole class 
groups can seem like a lesson to children. By facilitating small group work outside of the classroom, 
children were able to distinguish between the research and class activities and could choose whether 
they wanted to be included in research or not. 
To start with exploring non- contentious issues that would be easy for children to talk about, for 
example where they play and what they think about their community. 
To provide information for parents about the project, and if appropriate gain parental consent. An 
example parental information leaflet is in Appendix 2. 
Ensuring that the research happened over time so that children could gain trust in the researchers, and 
express their own opinions rather than what they thought the researchers wanted to hear. By session 3 
children told us that they understood more about what we were doing, and in session 5 children told us 
‘we trust you’.
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To ensure that sessions had an element of capacity building so that children gained the confidence 
and information needed for them to be able to participate and give their opinions. 
Use different activities to enable cross referencing of data, accommodate different learning styles 
and produce quality, reliable findings.
That children receive analysis feedback and were involved in the planning and delivery of the 
dissemination.

Research Model Outline
Session 1- Introductions
Design: 	 Whole group activities for three hours, with a break in the middle.
Purpose: 	To introduce researchers and the project to the children, establish ways of working, 	 	
	 give a taster of the methods to be used and gain informed consent. To discover children’s 	
	 priorities regarding access to services. 
Methods: Physical games, poster presentations, group discussions and written work. Participatory 		
	 appraisal, maps of children’s neighbourhoods. Researcher observations.

Session 2- Children’s rights and experiences of participation
Design: 	 Whole group activities for three hours with break in the middle.
Purpose: 	To revisit consent using children’s rights as a framework. To find out how much children know 	
	 about children’s rights, their experience of participatory work and if they felt listened to by 	
	 adults.
Methods: 	Group written and art activities regarding UNCRC and individual brainstorms regarding 	 	
	 differences in behaviour between children and adults. Researcher observations. 

Session 3- Children’s access to services and ideas for service development
Design: 	 Half hour focus group interviews of between 5 and 7 people. 
Purpose:  	To gain in depth opinions and information about what children like to do and their day to day 	
	 experiences.  
Method: 	 Semi structured focus group script using puppets to engage children in dialogue. Researcher 	
	 observations.

Session 4- Aspirations and expectations for the future
Design: 	 Participatory focus groups, peer interviews.
Purpose: 	To offer the children a chance to be interviewers, to find out children's aspirations and ideas 	

for new services.
Methods: 	Small group artwork with unstructured interviews. Children chose prepared questions to ask 	
	 each other. Researcher observations.

Session 5- Exploring community space and the environment
Design: 	 Photography groups- guided walk lasting half an hour in groups of 7 with 3 disposable 	 	
	 cameras per group.
Purpose: 	To see where children play, hear them talk about their community and have photographic 	
	 evidence of their local physical environment.
Method:  	Photographs for documentary evidence with accompanying unstructured interviews. 	 	
	 Researcher observations.
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Session 6- Cross referencing data re: service access, discussing participation mechanisms
Design: 	 Participatory focus groups, groups of 7 lasting half an hour.
Purpose: 	To have a summary of children’s opinions about their access to services, and gain children’s 	
	 ideas and opinions about participatory mechanisms.
Methods: 	Participatory appraisal maps, structured discussion groups. Researcher observations.

Session 7- Feedback and dissemination plans
Design: 	 Whole group cartoon style poster presentation, small group written work and art work.
Purpose: 	To give feedback to children about the analysis of the research, check that the analysis and 	
	 key points are correct and plan dissemination. 
Methods: 	Presentations, group discussions, group artwork for OHP designs.

Recording and Analysing
We used creative research methods so that the research was accessible to younger children with 
varying literacy levels, of different ages and mixed abilities. However, we ensured that we recorded 
these different methods accurately to enable compilation and analysis. 

Both researchers wrote observation notes after each session to ensure that interactions were recorded 
as well as the data from specific activities. The observation notes followed the practice of social 
anthropology research and were written according to the pre-set data headings of description of 
physical environment, description of session methods, social processes between researchers and 
children, between children and emerging themes. The ‘emerging themes’ section included consensus 
issues among the children that were pertinent to the research questions but they also included 
descriptions of the context within which these issues were expressed. 
Participatory appraisal data from each child was compiled together and grouped into themes after each 
session. Children’s comments were recorded during activities upon post it notes that enabled written 
data to accompany pictures and recorded conversations.
We tape recorded focus groups and interviews and analysed the data from 
transcripts manually.
During physical games, participatory focus group activities and 
unstructured interviews one researcher facilitated the activity whilst the 
other wrote notes regarding children’s comments and responses. These 
notes were written up and analysed manually like transcripts.
All transcript data was analysed manually according to common themes 
and then cross referenced these themes with the data from the 
participatory appraisal and art based activities (that also had 
accompanying written notes).  
We firstly analysed the data from each area separately to enable 
comparison between geographical community and age and then 
compiled the data together to give overall detail of children’s opinions 
within the themes that had emerged.
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Section 3:
Children’s Relationships in Neighbourhoods 

Children’s communities are really important to them and the 
research produced findings about children’s peer relations in 
their neighbourhoods, adults behaviour to children in the 
community and children’s experiences of school. Peer and 
social dynamics are important within children’s lives because 
children learn negotiating and social skills from interacting 
between each other and from the adults around them, whether 
at home or in the community. 

Safety and Violence in Neighbourhoods
A significant number of children witness, experience or feel very strongly about aggressive behaviour 
by adults. We explored what rules adults create for children and then asked children to create some 
rules that they feel adults should have to live by. Approximately one fifth to one quarter of the children 
(12- 15 children out of a total of 60) put at the top of their rules that they should not be hit or kicked, 
they should not be shouted at or sworn at and that they should not be bullied or called names. Other 
children talked about adult aggression but did not include reference to this in their rules. Our data does 
not evidence whether children experienced or witnessed aggression by parents or even within the 
home, but there is evidence to suggest that some level of violence is witnessed or experienced either 
between siblings, in the neighbourhood, between neighbours, in the home or between some family 
members. In both communities the children talked about neighbourhood aggression from adults and 
talked of ‘a safe place to play’ in terms of emotional as well as physical safety. In one area the children 
said that houses got paint bombed and stones were thrown at windows. In the other area children 
spoke of verbal abuse in the street, which was often racist. In both communities they described being 
scared by the noise of drunk people, people swearing and screaming or shouting during the night.

1. Community as a friendly environment
Many children said ‘my neighbours are nice’, and the closeness and familiarity of neighbours, friends 
and family creates a safe, welcoming neighbourhood. Children are generally very familiar with their area, 
and know who lives in which street, each others cousins and extended families. Children like the fact 
that most of their friends from school live close by, which means there is a close community. This 
familiarity gives children an identity with the area and made their neighbourhood ‘home’. 

2. Community as an unfriendly environment
The community was also seen as ‘scary’ because of neighbourhood disputes and aggression. Children 
talked about ‘gangs hanging about’ which referred to groups of young people who swore and were 
noisy, drunk people shouting and neighbourhood harassment.  Children were aware that their parents 
often wouldn’t let them out alone because of danger and harassment from strangers or people known to 
cause trouble within the community.  Whether the concern of harm from strangers is a fear with reality 
behind it or an adult created imagined threat is unknown.

Children’s Perceptions of their Communities

Children identified two broad perceptions of their communities- friendly and unfriendly.
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Children’s Understanding of Power Differences between Adults and Children
We explored power differences between children and adults, as detailed in the table below. There was 
evidence of anger towards adults with a small minority of children talking of killing adults, some children 
wanting to be authority figures so they could beat people up or ‘be a policeman because they have 
guns’ and a few children said comments like ‘it’s not fair I can’t hit mummy/ beat up daddy’.

Given these experiences, it is not surprising that in both schools violence was seen as a method of 
protection, particularly by the boys. Some boys talked about how they wanted to be good fighters and 
others wanted to be policeman so they ‘could beat people up’. 

Type of behaviour 	 No. of children who mentioned it

Can’t boss/ shout at adults/ mum and dad 	 6

Can’t smash house in 	 1

Can’t fight 	 1

Can’t swear 	 16

Can’t get drunk 	 10

Can’t go clubbing/ pub 	 5

Can’t stay up late 	 23

Can’t drive 	 20

Can’t smoke 	 12

Can’t go to bingo 	 3

Can’t hit/ kick your mum and dad 	 6

Older Young People in the Community 
Children talked about older young people’s negative behaviour. For example they talked about fast 
drivers and ‘joy riders’ about robbers and reported that teenagers burned the parks and dumped 
rubbish. Groups of young people were referred to as ‘gangs’ and ‘gangsters’. Whilst some of the 
language children used to talk about older young people maybe stereo typed, children are at danger of 
experiencing bullying from children older than themselves and fast cars are a threat to their safety. The 
children felt that some young people had bad behaviour because ‘there’s no where else for them to go’ 
or ‘there’s nothing else for them to do.’ 

Bullying
In both schools the children talked about the bullying that they experienced and it is 
important that adults use children’s definition of bullying. Children described bullying 
as ‘being sworn at, called names, taking toys off you, being chased, being drawn 
on, being ignored’. The children supported each other when they were 
talking about bullying by boosting each other’s confidence with 
statements such as ‘you’re a good friend’ and ‘no one should be 
bullied’. Whilst there was this level of support within class groups, it was apparent 
that children live with bullying on a regular basis in their neighbourhood and 
sometimes the perpetrators are older children at the same school. Children from 
minority ethnic communities experience racism openly in the street which they talk 
about in terms of bullying. This racism comes from other children, young people and 
adults. Bullying affects children’s quality of life, self esteem, emotional well being, 
quality of life and access to some community areas.

Question: What do adults do that you can't do?
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School
Some children (approximately 9) felt it was not fair that they had to go to school, but when facilitators 
pointed out the benefits of school these children explained that they had no choices at school or that 
they did not enjoy school. All the other children (51) said they liked their schools and teachers, and many 
children said school was one of the things they liked in their area and about their lives. Lessons that were 
most enjoyed included maths and science, PE, athletics and football.
There were different peer cultures within the two schools. Hill Park School greatly benefited from its’ inter- 
cultural pupil base, with all of the children supporting each other with language and work. This supportive, 
co-operative dynamic enabled the children to easily share, respect and learn from each other’s 
experiences. For example, when talking about aspirations the children listened to each other and helped 
each other during peer interviews. Children in St. Catherines School found it harder to co-operate, and 
sometimes tended to work in competition with each other. Having a homogeneous pupil base seemed to 
make it harder for children to accept differences and differences sometimes became objects of derision. 
Generally, the children were more reserved in sharing experiences, more defensive of themselves and did 
not work so well together in a group. 

Gender Differences
In both schools, boys and girls had different aspirations, undertaking different activities outside of school, 
playing with different toys, and behaving in different ways. The boys and girls tended to sit separately, 
and some girls were very shy. This was more noticeable amongst the older children at Hill Park school 
than at St. Catherine’s. Even though the curriculum does not segregate by gender, gender divisions do 
not tend to be challenged and gender stereotypes impact upon the aspirations and expectations that 
children have for themselves and of each other. 
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Gender Role Models and Perceptions of Family
Approximately one quarter of girls from St. Catherine’s school perceived men as ‘useless’ making 
comments like ‘they’re a waste of space and take all your money’ and could not see themselves having 
male partners, although they did want children. From this school, one third (10 out of 27) said how 
important their family was. However, 9 of these children were referring to female relatives, mainly Mum 
and Nan, with only one child talking about Mum and Dad.  
Some of the boys said that they did not want children because ‘children are a nuisance and get in the 
way.’  At Hill Park school there were not any noticeable comments made regarding gender and parenting. 
Chart 1 shows children’s aspirations for their future family set up, where any preference was expressed. 

Benefits of Extended Family Relations
Extended family, mainly grandparents, aunts and cousins, play an important role in many children’s lives. 
Children spend time with their extended family if they live in the same neighbourhood- grandmothers and 
aunts play a vital role in looking after children and cousins were talked about as close play mates. 
Children who regularly saw their relations spoke very positively about their families. Where extended 
family relations lived in other cities and towns, the children spoke about visiting them on weekends and 
holidays. Areas visited in Britain include Manchester, Birmingham, Cardigan, and London. Staying with 
relations was seen as a holiday and exciting and the children who had the opportunity to see other 
places had a wider understanding of social events and issues. This was particularly pronounced for the 
children from inter cultural backgrounds, some of whomstayed with relations in other countries during the 
long holidays or travelled with their families around Britain. In Hill Park school the children shared their 
experiences of going to other cities and countries with each other. This meant that groups of children 
benefited from each other’s experiences.

Lifestyle choice	 No. of children who mentioned it

Can't Lie in 	 4

Want different hair	 5

Can't cook for myself	 12

Not allowed ice cream or sweets	 3

Have to tidy my room	 9

Not allowed out alone 	 7

Section 4:
The Importance of Home and Family

All the children spoke about the importance of their families, 
homes and friends, and regardless of exact opinions about 
parents roles there was unanimous agreement that home, family 
and friends were really important. The older children had 
aspirations to support their families. For example,

Understandably adult family members were seen as gate keepers 
to activities and lifestyle choices. Adult monitoring of play is 
discussed in section 4, but comments were made regarding the 
monitoring of lifestyles, particularly by the older children:
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Family Income
Many children talked about needing more money, although the extent to which children talked about lack 
of money varied between areas and friendship groups. Some of the children said that their parents did 
not have money to pay for holidays or days out. A few children talked to the researchers about lack of 
money within their household. For example, one child said they were living at their Nan’s because there 
was no bed at their parents house and they couldn’t afford to buy one. 
Children also talked more generally about money with some children wanting to be able to give their 
parents money or earn money so they could go and buy toys. When exploring children’s rights, older 
children felt it was unfair that they couldn’t work because it gave them money, but they said that work 
could also be boring (10 children out of 33 from Hill Park school). Children commented that they didn’t 
have enough money of their own, that they wanted to earn lots of money, they ‘wished that money grew 
on trees’, that ‘everything is free’ and that ‘money was never stolen’. 
Children who seemed to have a higher household income talked about having technological equipment 
in their rooms and counted these as their toys. For example, DVD players, computers, X boxes, PS2’s 
and T.V’s. Other children did not have access to this kind of technology and talked of inexpensive toys, 
like teddy bears, building models and books.

Undertaking Household Chores
Children reported doing a lot of chores within their house. Whilst the volume of housework undertaken 
by children in this study cannot be substantiated, examples of chores undertaken included feeding 
siblings, taking brother to school, washing and drying up, doing the beds, putting things away, sweeping 
and mopping floors, minding siblings, tidying bedrooms and cleaning up after younger siblings. Older 
children generally reported undertaking more chores than younger children although some children of all 
ages said that adults mess up the house. For a few of the children undertaking household chores 
impacted upon their available time, affecting their play and leisure activities and their concentration to do 
homework. 

Privacy and Personal Space within the Home
Many children talked of the need for private space at home and said that sharing bedrooms and having 
siblings in a small house results in: 

Having few toys that can really be ‘your own’
Little quiet space to undertake activities that require concentration e.g. homework
Not having enough space to play 

Children said they loved brothers and sisters but they also found siblings annoying, particularly if they 
had to share bedrooms.  Four children talked about everyone in the house sharing a bedroom, and one 
child told us that there were 3 people to a room in his house. Children in private rented and hostel 
accommodation said that they had moved many times and hostel accommodation was described as 
‘noisy at night’ which made going to sleep hard. One child said ‘we’re being forced to move’ and asked 
why they had to keep moving houses.
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'There's no point in dreaming because
things don't come true anyway'

Transport for Families 
Younger children rarely go out alone, but, if parents think their child is old enough and the area is safe, they 
are allowed ‘out the front’ with friends to play in the street, or go to nearby facilities such as the beach or park. 
This varied between the two areas partly because of parental attitudes but also because one area was very 
built up and had lots of congestion and the other has open space and traffic calming measures in some 
streets. If parks are not within easy walking distance for children, parents with cars tended to drive, particularly 
if there were younger siblings. Children whose parents did not have a car said that getting to parks was hard. 
Public transport was described as ‘expensive’ and not easy to use. The lack of good public transport meant 
that a small minority of the children seemed ‘stuck’ within their areas and rarely travelled outside their 
immediate neighbourhood or Swansea city centre. These children said they were often bored with ‘not 
enough to do’ and had limited social experiences.

Children’s Aspirations 
Children seemed influenced in their aspirations for their future by the attitudes and occupations of family and 
neighbours, media culture and, for older children, school subjects enjoyed. One quarter of the research 
group (approximately 15 children) found it very hard to think about any aspirations and said they would not be 
doing anything when they left school. In most of these instances parents or grandparents were not in paid or 
unpaid work. This was made most apparent in the following comment from a 7 year old girl:

Chart two (see page 15) shows the career aspirations that the children had and is divided by gender to 
enable a comparison between girls and boys. Some of the children had aspirations for careers but had not 
had the opportunity to try out the skills for those aspirations. For example, one girl wanted to be a champion 
horse rider but had never been horse riding, one wanted to be a lifeguard but rarely went swimming and 
some girls wanted to be pop stars but rarely had the chance to perform on a stage. 
Some of the older children had aspirations about addressing social inequalities saying that they wanted jobs 
that gave other people jobs, that stopped people being poor and they wanted to be able to give some of 
their money away to charity. For example:

‘If I had a job and I was a doctor, then I could 
help my family, friends and neighbours.’
Other aspirations that the older children had included travelling 
to other countries, having money and wanting a rich lifestyle. 
The younger children did not have aspirations for rich lifestyles. 
For example, in answer to the question what would you do if 
you had a million pounds replies included ‘I’d have dogs, cats 
and a McDonalds’ and ‘I’d buy CD’s and more CD’s’. Such replies 
show the limited aspirations that the children had, possibly 
because of their young age (6- 8 years old) or because of limited 
social opportunities and the experience of low family incomes. 
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